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EQUAL EDUCATION OPPORTUNITY  
AND NON-DISCRIMINATION STATEMENT 

 
It is the policy of the South Carolina State Board of Education and the South Carolina 

State Department of Education that no student will be excluded from participation in, 

be denied the benefit of, or be subject to discrimination in any program or activity on 

the basis of sex, race, color, creed, religion, belief, national origin, ethnic group, or 

disability. 

 A student shall not be admitted to, or excluded from, any federal assisted education 

program on the basis of a surname or language-minority status. [Every Student 

Succeeds Act, Title III Language Instruction for Limited English Proficient and Immigrant 

Students, Part C, Section 3302(f) 
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Introduction 
 

The English for Speakers of Other Languages (ESOL) program in Clarendon 
School District Two (CSD2) identifies and serves the cultural, linguistic and 
academic needs of students who enter our school with limited English 
proficiency. These students are identified as Multilingual Learners (ML). 
Previously known as Limited English Proficient (LEP), English Learner (EL), and 
English Language Learner (ELL). They are protected by the Civil Rights Act of 
1964 (and other subsequent legislation and court decisions) from being 
discriminated against in their education. EL students are entitled to an equal 
education regardless of their national origin, English proficiency, or immigration 
status. English Learner (EL) students and their parents are entitled to equal 
access to all school and district programs as well as to a quality program to 
improve their English.  
The goal of our program is primarily to develop English language skills and to 
provide the opportunity for students to meaningfully participate in the educational 
programs of Clarendon School District Two. Along with this primary goal, we also 
want to develop our faculty and staff to work effectively with students and to 
involve our parents and community in the educational process.  
This document is a living document designed to provide reference, information, 
and support to all district faculty and staff. We update this guidebook yearly 
based on district needs, state guidance, and federal oversight. To follow is a 
hierarchy of federal laws and case law as it pertains to the ESOL program. 
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Acronyms and Terms for (ML) Multilingual Learner  

ACCESS for ELLs  A secure large - scale English Language Proficiency assessment 
given to Kindergarten through twelfth-grade students identified as 
ELs annually. 

Can Do Descriptors The WIDA Can Do Descriptors are commonly used by ESOL 
teachers to assist general education teachers with differentiated 
instruction for ELs. 

EL English Learner 

ELD English Language Development 

ELD Standards English Language Development Standards (WIDA standards) 

ELL English language Learner 

ELP English Language Proficiency 

ESOL English to Speakers of Other Languages   

ES Enrollment Survey (Beginning Fall 2022) 

FEP Fully English Proficient 

HLS Home Language Survey 

ILAP Individualized Language Acquisition Plan 

LEP Limited English Proficient 

LIEP Language Instructional Educational Program 

LTML Long Term Multilingual Learner 

MET Multilingual Education Team 

ML Multilingual Learner 

MLP Multilingual Learner Program  

MLWD Multilingual Learner with Disabilities 

MLPT Multilingual Learner Program Team 

MLPC Multilingual Learner Program Coordinator 

MLPS Multilingual Learner Program Specialist  

PHLOTE Primary Home Language Other Than English   

PNL Parent Notification Letter 

PL Proficiency Level 

PLDs Proficiency Level Descriptors 

PSDM Program Service Delivery Model 

SLIFE Students with Limited Formal Education 

WIDA World-class Instructional Design and Assessment 
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What is ESOL? 

ESOL stands for English for Speakers of Other Languages. It is the term used for the 

federal program that: 

▪ identifies students who enter our school with limited English proficiency, and who 

speak another language other than English, 

▪ provides services based on the linguistic and academic needs of those students, 

▪ identified as English Learners. 

▪ The Civil Rights Act of 1964 protects our students from being discriminated against in 

their education. They cannot be denied equal educational opportunities regardless of 

their national origin, native language, or immigrant status. 

▪ LEP students are entitled to an equal education regardless of their national origin, 

English proficiency, or immigration status. 

The ESOL Program of Clarendon School District Two is both district-led and school-

based. The ESOL and Title III Program Coordinator is responsible for ensuring OCSD is 

providing teachers, classes, and materials for our LEP students in an equitable manner, 

in accordance with federal and state mandates. Laws, Legislation, Legal Decisions, and 

English Language Learners. 

Laws, Legislation, Legal Decisions, and English Language Learners 
 

▪ Brown vs. Board of Education: 1954 Brown v. BOE combined five cases from 
Delaware, Kansas, South Carolina, Virginia and Washington, DC. It declared that the 
discriminatory nature of racial segregation violated all citizen’s equal protection of the 
laws (14th amendment). Students were no longer separated along racial lines, instead 
schools were desegregated. 

 

▪ 25 May Memorandum of 1970 from the Office of Civil Rights: “Where inability to 
speak and understand the English language excludes national-origin-minority group 
children from effective participation in the educational program offered by a school 
district, the district must take affirmative steps to rectify the language deficiency in 
order to open the instructional program to the students.” 

✓ Prohibited the denial of access to educational programs because of limited English 
proficiency. • School-parent communication must be provided in the language 
understood by the parents.  

✓ Any ability grouping should be continuously adjusted to improve students’ English 
language skills, not serve as a permanent placement or dead-end track. 
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 ▪ Lau v Nichols 1974: A class action suit brought by parents of non-English proficient 
Chinese students against the San Francisco Unified School District. The Supreme Court 
ruled that same does NOT mean equal. This meant the district must take affirmative 
steps to overcome educational barriers faced by the non-English Speaking Chinese 
students in the district. It is important to note that providing students the same desks, 
books, teachers, curriculum, etc., does not ensure that they receive an equal 
educational opportunity, particularly if the students do not speak English. If English is 
the language of instruction, then measures must be taken to ensure that English is 
taught to students who do not speak English or who are limited-English proficient in 
order to provide equal access to educational opportunities.  
 

 

 

 

 

 

 

 

 

 

Title III: Federal Program for English Language Acquisition 

English Learner provisions are included under Title I and Title III of ESSA. 

▪ Title I outlines the state standards, assessment, annual yearly progress, and other 

accountability requirements for ELs. 

▪ Title III provides funding to state and local education agencies that are obligated by 

ESSA to increase the English proficiency and core academic content knowledge of 

English Learners. Under this title, local school districts decide on the method of 

instruction to be used to teach ELs English, but require that instructional programs 

prove to be scientifically effective. 
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State education agencies, school districts and schools must: 

1. Ensure that ELs, including immigrant children and youth, develop English proficiency 

based on state expectations, and meet the same academic content and achievement 

standards that all children are expected to meet. 

2. Provide parental notification as to why their child is in need of placement in a 

specialized language instruction program. 

3. Administer reading assessments using tests written in English to any student who has 

attended school in the United States for three or more consecutive years, unless it is 

determined by the school district, on a case- by-case basis, that native- language tests 

will yield more accurate results. Native language tests are only used in bilingual 

education programs. The Greenwood School District 50 does not have a bilingual 

program so native language tests will not apply. 

4. Assess in a language and a format most likely to elicit the above information and 

which would allow the state and local school district to make testing accommodations. 

5. Report the test scores of ELs as one of the subgroups to be disaggregated, and as part 

of the state, district and school test scores for all of the students. 

6. Involve EL parents in the decision-making process of Title III programs and activities at 

both the state and local levels. 

 

Equal Education Opportunity and Non-Discrimination Statement 

As with the policy of the South Carolina State Board of Education and the South Carolina 

State Department of Education, Clarendon School District Two will ensure that no 

student will be excluded from participation in, be denied the benefit of, or be subject to 

discrimination in any program or activity on the basis of sex, race, color, creed, religion, 

English – Speaking status, belief, national origin, ethnic group, or disability. A student 

shall not be admitted to, or excluded from, any federal assisted education program on 

the basis of a surname or language-minority status. [No Child Left Behind Act of 2001, 

Title III Language Instruction for Limited English Proficient and Immigrant Students, Part 

C, and Section3302 (f).] 
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Clarendon School District Two-ESOL Program 

The ESOL and Title III Program is responsible for: 

▪ helping schools to understand the legal requirements for the ESOL program and 

providing appropriate services to identified ESOL students, 

▪ communicating with the State Department of Education on a regular basis to receive 
updated information about Title III laws and ESOL requirements and representing CSD2 
in state meetings related to ESOL, 

▪ overseeing and providing professional support to the ESOL teachers and mainstream 
teachers 

▪ communicating with principals any information related to instruction and assessment 
of English learners, ensuring that appropriate accommodations or modification in 
instruction and in assessment are provided to ELs, 

▪ applying for and managing the federal Title III funds available to assist school districts 
in setting up and maintaining the ESOL program, 

▪ ensuring that data related to Power School and Enrich are accurate and updated, 

▪ monitoring the progress of English learners in each school and addressing academic 
and behavior issues with school principals, guidance and teachers. 

▪ Administering WIDA screeners to new students enrolled in the program and ACCESS 
for ELLs, the English proficiency test given to English learners in the program K-12 
annually.  

WIDA English Language Development Standards and Framework 

South Carolina joined the WIDA Consortium in 2013 and has adopted its standards and 

framework as well as its English language assessment, ACCESS for ELLs. The WIDA 

standards and framework consist of five components: 

1. The Can Do Philosophy 

2. Guiding Principles of Language Development 

3. Age Appropriate Academic Language in Socio-Cultural Contexts 

4. Performance Definitions 

5. Strands of Model Performance Indicators 
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The WIDA Standards (also the ESOL Standards of Clarendon School District Two) 

require students to engage with peers and educators in the curriculum of all classrooms 

at each grade level and in each content area. WIDA offers five standards which are 

utilized by ALL educators with English learners in their classrooms: 

1. Social and instructional language 

2. Language of Language Arts 

3. Language of Math 

4. Language of Science 

5. Language of Social Studies 

Professional development in the WIDA standards and framework are provided by the SC 

Department of Education in the form of a train the trainer model. For more information 

on the WIDA standards and framework: https://wida.wisc.edu/ 

 

 

Who are English Language Learners? 

English learners (ELs) are a diverse population of students who are learning English in 

school. They come from numerous cultural and economic backgrounds, and they live in 

all 50 states.  

They may be: 

 Immigrants from countries all over the world seeking educational or economic 

opportunity, refugees from war-torn countries, Native Americans or other native born 

Americans, children with well-developed literacy skills in a first language, teenagers with 

little prior formal schooling, migrants, children of university students..... 

ELLs come from a variety of linguistic backgrounds. After English, the most common 

languages in the United States are Spanish, Chinese, French, German, Tagalog, Gujarati, 

Vietnamese, Italian, Korean, Russian, Polish, Swahili, and Arabic, followed by numerous 

other languages. 

 

 

https://wida.wisc.edu/
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Identification of English Language Learners: 

OCSD will identify ML students in a timely manner that are in need of language 
assistance services. 

The State of SC has developed a statewide Home Language Survey. (HLS)  

This is a mandatory enrollment requirement for all SC Schools in South Carolina. 

The info below indicates the steps for identification of and English Language Learner. 
 

 

Identification SC LEA’s will identify all students eligible for ESOL services through the 
state adopted Home Language Survey. 

➢ FYI - HLS is a federal mandate that requires all districts to identify students whose 
home language is one other than English for Potential ELD eligibility. The HLS is a legal 
binding document that is administered once at initial enrollment in South Carolina 
schools. 

➢ Home Language Survey - If a language other than English is indicated on the survey, 
student is referred to Step 2 Assessment, (English Language Proficiency Screening). 

 

Assessment LEA’s will assign a certified staff member to test identified new student’s 

English Language Proficiency to determine Initial ESOL status through the state 
approved screener. The staff member must be a certified teacher and must have 
successfully completed the WIDA Assessment trainings online. If a student is a transfer 
from a WIDA State or from within SC, School personnel should request English 
Proficiency testing information for students who transfer into the district. Home 
Language Survey If a language other than English is indicated on the survey, student is 
referred to Assessment Step. (Screener) 

➢ Screener results are analyzed and parents/guardians are notified in their preferred 
language of placement or non-qualifying status. 
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Placement into ESOL Program  

If student qualifies for ESOL services based on screener results CSD2 will offer an ESOL 
Support Program at the primary, elementary, middle, and high schools for as long as the 
student continues to qualify for service. 
 

 

Exiting EL Program 

All SC LEA’s will use the following: 

▪ State identified criteria (currently 4.4 overall composite with no subdomain 

(Reading, Writing, Speaking and Listening) lower than 4.0) 

▪ Student academic performance 

▪ Student/Parent input to determine when direct ESOL services should be terminated. 

*This step should be followed because after an EL student exits the EL Program they 

must be monitored for a period of four years. During this time, they are still eligible for 

accommodations and services as needed. 

➢ Students who do not meet Exit qualifications will continue with ESOL services. 

Students who meet Exit qualifications will move to Step Five. 
 

 

Monitoring 

Students who exit the ESOL program will be monitored by ESOL and Mainstream faculty 
within each LEAS, using a documented format for a period of FOUR full school years.  
After four years the student moves to English Speaker I (8 Former EL) status as indicted 
in the SC PowerSchool Coding manual. 
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Each LEA in South Carolina must conduct a yearly evaluation to continually assess the 

effectiveness of their English learner program. This can be done in a variety of formats 
but must include data related to student involvement in Gifted and Talented Programs, 
Special Education, CATE, Athletics, Music, Honors Course work, etc. depending on the 
activities available to all students within a district. This information must also be shared 
with stakeholders and available for monitoring of each LEA in South Carolina. 

Further Information related to the above steps: 

Identifying All English Learners LEA’s are required by federal law to identify students 
whose home language background is other than English and to communicate with 
parents in a language they understand. Each LEA must establish procedures are to 
meet the requirements of requirements of the State of South Carolina and Title III. 

 

Identification Using Home Language Survey 

CSD2 will be using the SC Department of Education Home Language Survey during the 

enrollment process for all new students. HLS is to be completed at the time of 

enrollment, using paper application or online application. The completed Home 

Language Survey and registration forms shall be placed in the students’ permanent file. 

The Home Language Survey must be administered to all entering students in each LEA. 

Identifying students for the ESOL program cannot be based on a student's last name, 

appearance, accent (or lack thereof), national origin, or any other surface identifier. To 

use these as a basis for identification of a student’s need is a discriminatory practice. If a 

student is identified as having a native or primary home language that is other than 

English on the Home Language Survey and is, therefore, potentially eligible for English 

Language Development services, the school will inform the ESOL teacher to schedule 

testing and placement of the student. Testing will take place within ten school days of 

enrollment. 



14 
 

ELs who transfer from another district within the United States and there are official 

records to support their pre-determined eligibility and services within the past year, the 

school may accept these records and place the child accordingly in language assistance 

programs. If there is no record available or records cannot be obtained within the time 

frames described above, it will be necessary for the school to ensure that it meets the 

appropriate deadlines for identification and screening of transfer students. It is 

important to note; federal law requires information be provided to parents in a 

language they can understand. Each LEA is responsible for making sure the parent is 

able to complete the enrollment requirements in a language they comprehend. LEA’s 

may hire a certified interpreter to translate, or provide certified translated documents. 

 

Registration Procedures  

 

Please Note: The State only requires two documents as a prerequisite to the 
enrollment of a child in a South Carolina public school. 
▪ The Department of Health and Environmental Control immunization form is required 
of all children.  

▪ A birth certificate, or other proof of age, as determined by the school district, is 
required for the first-time enrollment for children entering kindergarten or first grade. 

▪ In addition, a LEA may require written proof of residency. A LEA may not deny a 
student enrollment due to lack of proof of immigrant status, and a district should not 
request that information of the parent. 

▪ Affidavits are available for families who live in multi-family dwellings or who do not 
have a home or electric bill in their names. SC Law states that schools should accept the 
notarized affidavit, and then may take up to 30 days to establish residency. 

▪ Further, LEA’s should avoid asking about a student’s immigration status or 
requesting documentation at any time. In addition, making inquiries of a student or 
parent that might expose the undocumented status of either, and requiring 
undocumented students or their parent to apply for Social Security numbers prior to 
registration, is not permissible. 
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Reminder: 

1. Home Language Survey: Important! A home language survey MUST be administered 
to ALL NEW students as they register. 

2. Student documentation: If students do not have documentation such as Social 
Security numbers, green cards, visas, etc. IT IS AGAINST THE LAW TO DENY 
REGISTRATION. 

(See legal section of handbook, Plyler v. Doe, 1982). It is illegal to make inquiries about 
students’ legal status or to require students or their parents to produce documents as a 
condition for enrollment. 

3. Residency/Guardianship: Asking for evidence of residency, or of guardianship if 
students are living with someone other than parents is appropriate. 

4. Proof of Birth: A birth certificate or other proof of birth is also required. It is 
suggested you make a copy and immediately return the original to the parent or 
guardian. 

Registering Students Whose Parents Do Not Speak English 

Schools are required by federal law to communicate with parents in a language parents 
can understand. During the registration process, it is important for parents to be able to 
read and complete information in their own language. It is suggested that each school 
have procedures in place. 

The CSD2 website has online registration for Returning and New students in both 

English and in Spanish. However, if a family speaks a language other than English or 

Spanish, the school will be responsible for making sure the parent is able to complete 
the enrollment requirements in a language they can comprehend. Schools can hire an 
interpreter to translate or provide the translated documents. CSD2 uses Choice 
Translating for communication needs as services. They provide interpreters and 
translators in over 200 languages. Please call 1-704-717-0045 to set up an appointment 
if needed. 

Under no circumstances should you ever ask for a social security number, green card, or 
other proof of legal U.S. residency (not to be confused with residency in the District). 

School employees are forbidden to make public any information about a student's 
status as an undocumented resident. Requesting student’s country of birth, US school 
entry date and time in the country is appropriate, but it cannot be required to be 
provided in order to enroll in our schools. It’s the LAW! 
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Arrange for English Language Proficiency Testing 

❑ Obtain Power School HLS information. 

❑ Please note: parental permission is not necessary for a student to be screened for his 
or her English language proficiency. 

❑ The ESOL teacher is responsible for testing new ESOL students. 

❑ After the student has completed the HLS and indicated that he or she speaks a 
language other than English, the WIDA SCREENER will be used to screen all new 
students (for Kindergarten-12th). 

❑ Once the test has been administered, the ESOL teacher will need to complete the 
proper paper work and the ESOL page in Power School. 

❑ If a parent knows other languages but does not use those languages in the home, the 
child does not need to be tested for English language proficiency. 

❑ If the parent indicates all English on the Home Language Survey but the school later 
learns that the child has a primary language other than English, the school is then 
obligated to screen the student based on this knowledge. 

❑ A question to ask to help clarify the HLS is: “Before your child started school, what 
language was he/she learning to speak?” 

❑ If the answer to that question is another language, then that student will need to be 
tested. 

❑ If you have a HLS that is confusing even after making contact with the family, please 
contact the ESOL Program Coordinator. 

❑ Only certified teachers can administer the WIDA assessments! 

All ESOL students must be assessed within 10 days of entry into CSD2 schools! 
Assess the Student's English Language Proficiency using the WIDA Screener, one student 
at a time. In order to be initially exited in the fall of a new school year from the ESOL 
program, the ESOL student must successfully earn a -  

     ▪ 4.4 or higher on the Composite score on ACCESS for ELLs given in the spring of that 
year, and have a 4.0 or above in Reading, Writing, Speaking, and Listening.    

Or 
     ▪ 4.5 or higher on the Composite score on the WIDA Screener K-12 given at 
enrollment, and have a 4.0 or above in Reading, Writing, Speaking, and Listening. 
 
There are no exceptions to this rule per the SCDE. 
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ESOL Student Scheduling and Services 

1. Beginning English language learners, especially those determined to have limited 

formal schooling in their background (SLIFE), should be given extra time in ESOL 

instruction whenever possible. 

2. Teachers may contact the ESOL teacher assigned in the school or the Program 

Coordinator for guidance on this decision. As much as possible, students should 

receive ESOL instruction in groups based primarily on proficiency levels (e.g. beginning 

level students). When it is necessary to work with students at multiple proficiency 
levels, the ESOL teacher must ensure the instruction meets those students’ individual 
needs, by including accommodations and modifications for students at a different 
proficiency level. 

3. Note: All students must be placed in an age-appropriate grade unless there are 

extenuating circumstances that fall under other district guidelines. Lack of English 

proficiency is not just cause for retaining a student. 

 

For Elementary School Students: 

▪ Students should be seen for a minimum of 30 minutes per class and more depending 
on English Proficiency needs. 

▪ As much as possible, students in grades 3 – 5 should be pulled/ push-in during 
language arts. 

▪ If they are pulled during science, or social studies, please make sure you are supporting 

the grade level content that is being missed. 

▪ Students in grades K – 2 can have a more flexible schedule. 

▪ No ESOL students should be pulled from math, related arts, recess or lunch. 

 

For Middle School Students: 

▪ ESOL students who attend Language Arts, may be served in ESOL as a co-curricular 

class or even pullout/push-in assistance, depending on school schedule, the students’ 

proficiency and special programs at schools. 

▪ As much as possible, pre-functional, beginning and intermediate students who take 

Language Arts or English class can also be pulled out or be given a push-in/co teaching 
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service model. 

▪ This allows them to enjoy elective classes where they can build their conversational 

skills and take part in less academically stressful activities. 

▪ Some beginners may be best served with an additional cocurricular slot as well. 

▪ As much as possible, advanced students or high level ESOL students can be given 

consultative services or be monitored, in a cocurricular time slot, so as to maximize the 

academic instruction they are now capable of receiving. 

 

For High School Students: 

▪ ESOL instruction is offered on a pull-out model. They are usually pulled out in 

collaboration with the mainstream classroom.  

▪ Students at beginning or intermediate levels of proficiency may be served in multiple 

ESOL classes to support the demands of high school curriculum and academic 

standards. 

▪ If a student enters in the middle of the year, testing and placement must occur 

within 10 days of entering. 

▪ New students will begin classes once they are identified and tested. 

 

Guidance department or person in charge of scheduling 

▪ Guidance must be notified of the student's LEP status. 

▪ It is an integral part of arranging a schedule so the student is able to receive ESOL 

services, particularly at the middle and high schools. 

▪ If possible, place students in K-8, in the classroom with other ESOL students. 

 

Classroom teachers 

▪ All regular classroom teachers, including teachers of electives, co-curricular, and 

related arts, need to be aware of the student's LEP status and English proficiency level. 

▪ They also need to receive a list of appropriate classroom accommodations and 

modifications. These Individualized Language Acquisition Plans (ILAP) are shared with 
teachers. 
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Assessing English Learners 

Within ten (10) school days of the entry date, a new student who is identified as 

potentially eligible on the Home Language Survey must be assessed to determine if 

he/she is eligible for English Language program services. LEA’s can contact transferring 

LEA’s and schools to receive most recent ACCESS or screener (W-APT or WIDA screener) 

assessment results. 

English Language Development assessments from Non-WIDA states is also accepted for 

eligibility program considerations, but it cannot be used for accountability purposes. If 

scores are not available; the screener is used to determine eligibility. 

As a member of the WIDA Consortium, South Carolina LEA’s may use the following 
screeners to determine eligibility for ESOL services: 

• the Kindergarten WIDA-ACCESS Placement Test (K-W-APT), 

  (Effective 12/31/2021 W-APT will no longer be used.   

      Must use WIDA Kindergarten Screener) 

• the Online/Paper WIDA Screener (K-12 grades) 

 

Eligibility Criteria for Kindergarten W-APT 

Consistent with WIDA test administration guidelines, the procedures from 2nd semester 

pre- kindergarten through 1st semester kindergarten are as follows: 

1. Administer the Listening and Speaking portions of the Kindergarten W-APT and note 
the combined Listening and Speaking Raw Score. 

2. If the student’s combined Listening and Speaking Raw Score is ≥ 27, the student 
meets the minimum criteria for English language proficiency and is not eligible for 
language support services. 

3. If the combined Listening and Speaking Raw Score is ≤ 26, then the student qualifies 
for language assistance services. Consistent with WIDA test administration guidelines, 
the procedures from 2nd semester kindergarten through 1st semester first grade are as 
follows: administer all four components of the Kindergarten W-APT. 

If the following is true: 1. Listening and Speaking raw score is ≥ 27, and, 2. the Reading 
score is ≥ 14, and, 3. the Writing score is ≥ 17, then the student does not qualify for 
language support services. If not all three criteria are met, the student requires 
language support services. 
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ACCESS for ELLs 2.0 

An ML student’s language skills in listening, speaking, reading, and writing English are 

assessed, using the annual Assessing Comprehension and Communication in English 

State-to-State (ACCESS) for ELLs during the required testing windows (usually between 

January and March). The following chart shows the WIDA levels of proficiency. It may 

assist staff to determine the level of the student’s proficiency and the student’s 
placement into each grade level or courses with appropriate ELD language and academic 
support. 

ENGLISH LANGUAGE DEVELOPMENT 

WIDA ELD Levels Proficiency Levels 

Entering 1 

Emerging 2 

Developing 3 

Expanding 4 

Bridging 5 

Reaching 6 

 Placement: Age-appropriate placement is federally mandated. Students should be 
placed in grade levels appropriate to their age regardless of language level. 
 

Student Placement in an EL Program:  

The ultimate goal for students who are English language learners is that they be able to: 
▪ achieve the state’s academic content and 
▪ student academic achievement standards, as demonstrated by proficiency on the 
state’s required student assessments, and that 
▪ they graduate from high school with a regular state issued diploma. They must, 
therefore, be placed in the grade that is age appropriate. Retaining or placing an EL 
student in a lower grade is not in compliance with state guidelines. 
▪ if in rare cases a student comes from another country with no records and no 
transcripts, or no language instruction background, that student may be placed in 9th 
grade, according to state department guidelines. 
▪ Otherwise, all language-minority children must be placed in their age-appropriate 
grade level. A student with little or no knowledge of English should be placed 
immediately in an English language instruction educational program and/or provided 
appropriate accommodations and assistance in their mainstream classroom. The goal is 
to integrate the student into regular programs while providing an intense language 
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acquisition program. The student should participate with age group peers in all school 
activities. 
▪ Prior to placing a student in an English language instruction educational program, the 
school, through the ESOL Program, must ensure that the school notifies parents of  
their rights, responsibilities, and opportunities for participation in the program. 
Parent notifications must be communicated in a language and/or manner that the 
parents can understand. 
▪ Parents are not required to respond affirmatively to the notification in order for the 
student to participate in the English language instruction educational program. 
However, upon receipt of written instructions from the parent declining participation 
(waiver), LEA’s must withdraw the student from a formal English language instruction 
▪ educational program. The LEA is still obligated to provide appropriate, informal 
strategies to ensure that the student’s English language and academic needs are met. 
Additionally, waivered students are required to be assessed annually for English 
proficiency using the ACCESS testing until they meet the state Exit Criteria outlined in 
the State ESSA Plan. A Waiver of services does not qualify a student to wavier ACCESS. 
 

English Proficiency Levels Based on ACCESS SCORES OR A SCREENER 

A student who scores Entering, Emerging, Developing, Expanding, or Bridging on the 
WIDA ACCESS/W-APT/WIDA-MODEL is eligible for ELD program support. For a student 
scoring Bridging or Reaching to continue receiving ELD support services, an LEA should 
consider the South Carolina Department of Education Requirements. Once a student's 
proficiency level is known, the ESOL teacher must determine the appropriate ESOL 
services and make arrangements for the student to begin receiving these services. 
Students should receive ESOL services according to the following guidelines: 

 

Initial Assessment Level Placement Name  Frequency of ESOL Services Regular Classroom Accommodations 
& Modifications 

1.0 - 1.9 Entering  Entering Daily Extensive 

2.0-2.9 Emerging Emerging Daily 
 

Extensive 

3.0 - 3.9 Developing Developing Daily 
 

Moderate 

4.0 - 4.9 Expanding Expanding Daily 
 

Moderate-minimal 

5.0 Bridging  
6.0 Reaching 

Bridging 
Reaching 

Limited services content 
instruction with ESOL support 

Minimal supports as needed  

Monitored  Only 
(M1-M4) 

Exited /Core Content  Monitored  Only As needed based on supporting 
evidence 

Waived  Waived/ Declined 
Services 

No Services 
(parent/guardian request) 

Minimal   - moderate 
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ESOL Program must ensure students who are eligible for services have instruction that is 
focused on increasing each students’ proficiency levels. Intentional lessons are created 
to meet those students’ individual needs, either by having different lesson plans, or by 
including accommodations and modifications in lesson plans for students at a differing 
proficiency level. 
 

Special Situations: Some students from challenging environments or with special 
needs may require additional services and additional time in order to improve their 
English abilities. 

 

▪ Newcomers, students with limited or interrupted formal schooling (SLIFE), Long 
Term ELs and students with IEPs or 504s all require special consideration. Each of 
these special situations are discussed below. 

 

▪ Newcomer MLs: Newcomers are MLs who arrive (from Kindergarten up to high school) 
with little to no background in the English language. These students may have come 
from homes, schools and cultures where literacy and academics were strong, or from 
environments where they were not. Depending on their academic background, 
aptitude, motivation, support structures and other factors, students may develop the 
English language at a variable rate. Newcomers should receive extra support and 
additional time with the ESOL teacher for the first two years in US. 

 

▪ Students with Limited or Interrupted Formal Education (SLIFE): SLIFE are MLs who are 
age-appropriately placed in their grade level but who have gaps of missed instruction 
in an academically rigorous setting. This could be caused by coming from a country 
where basic education was not provided, where education was interrupted (sporadically 
or systematically) in a significant way or where schooling was missed due to illness or 
other factors. Students who are SLIFE need special assistance in catching up to the 
academic standards set for their grade level. These students may also be dually 
identified as Newcomers. 

 

▪ Long Term English Learners (LTELs): LTELs are MLs in the sixth grade year or higher 
who have been enrolled in US schools (and therefore an ESOL program) for six or more 
years (may include PK) who have not reached beyond the WIDA level 5.0 of proficiency 
or shown fluency on other standardized testing metrics. Starting at the sixth year of 

study, these students are identified as LTELs and may require special assistance and a 
program of study to help them overcome barriers in attaining academic proficiency. 
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Programs, Services and Interventions for Newcomers, SLIFE and 
LTELs: 
▪ Depending on the school level, student need and other factors, students may receive 
one or more of the following programs to help grow their level of social and academic 
language. ALL EL programs should include interventions that seek to scaffold, 
differentiate and target the special needs of each English Learner. Many of the 
interventions are beneficial for the regular EL learner as well as the special categories 
mentioned above. 
▪ The U.S. Department of Education does not mandate or prescribe particular curricula, 
lesson plans, assessments, or other instruments. The US Department of Education, 
English Learner Toolkit Rather, contains examples, adaptations of, and links to resources 
created and maintained by other public and private organizations. 
 

Refusing ESOL Services (Waiving or Opting Out) 
If parents do not want their child to receive ESOL services, they have the right to 
waive such services. To do so, they will need to sign the “Waiver Notification to Opt a 
Child Out of ESOL Services” stating they understand the potential consequences of 
doing so (e.g., their child may have more difficulty acquiring English, etc.). Parents also 
have the right, at any time, to reverse this decision, request their child be reassessed, 
and receive ESOL services again. Waivered students are still eligible for classroom and 
testing accommodations and modifications and therefore must have an ILAP 
(Individualized Language Acquisition Plan) on file. A new waiver form should be 
completed every year for as long as a waivered student qualifies for ESOL services. 
Under no circumstances is a teacher or school allowed to remove an LEP child from 
ESOL services prematurely without a signed waiver from his or her parents. Nor should a 
school recommend parents sign a waiver in order to meet graduation requirements, 
solve other scheduling difficulties, in order to remain at a zoned school or to make room 
for other LEP students. Students whose parents have waived ESOL services still have to 
participate in the annual ACCESS for ELLs assessment until they have scored “fluent” and 
met the state of South Carolina exit criteria. 
 

Staffing 
In order to provide English Language Learners with the highest quality of education in 
attaining English Proficiency, the SCDE will ask LEA’s to provide documentation to show 
that certified teachers have the add-on ESOL certificate or are working towards 
certification in ESOL upon a Title III and/or ESOL Monitoring Visit. The school system a 
process in place to ensure that it employs the number of staff required to maintain an 
effective ESOL program.  
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The US Department of Education recommends this ratio to be 60:1. If a LEA is outside of 
this ratio, Title III funds will be restricted to Professional Development.  ESOL teacher 
certification is at the fifth-year level. Initial certification in another area is required. 
Requirements for admission to the program of studies include at least baccalaureate-
level certification in a teaching field. The South Carolina State Board of Education has 
standards for the approval of ESOL teacher education programs at the graduate level, 
and persons who complete approved ESOL programs earn the ESOL Add-On Certificate. 
ESOL teachers of Kindergarten through twelfth grades should be appropriately certified 
with:  
a. Regular Elementary, Middle, or High School Certification  
b. ESOL Certification or working toward certification using a completion schedule 
developed by the SDE.  
All non-certified personnel working in an ESOL program must work under the 
supervision of a certified teacher. Instructional paraprofessionals are not to be given 
direct responsibility for teaching and/or supervising students. 
 

Staff Development for All School Administrators and School 
Personnel 
A strong professional development component and appropriate instructional materials 
provide solid support for high standards for all students. High standards for the 
education of EL students cannot exist without high standards for professional 
development. Professional development should be based on the principles of effective 
staff development and be supported by current research. As always, professional 
development should be sustained, ongoing, and specific, rather than one-time, 
episodic in-service sessions. Section 3115(c)(2) of Title III, Part A, states that each LEA 
shall provide high-quality professional development to classroom teachers, including 
teachers in mainstream classrooms, principals, administrators, and other school or 
community-based personnel. 
Professional development activities will be: 
• designed to improve the instruction and assessment of ML students 
• designed to enhance the ability of teachers to understand and use curricula, 
assessment measures, and instruction strategies for ML students 
• based on scientifically based research demonstrating the effectiveness of the 
professional development in increasing students’ English proficiency or substantially 
increasing the content knowledge, teaching knowledge, and teaching skills 
• to have a positive and lasting impact on the teachers’ performance in the classroom. 
 

Professional Development should be specific to curricula and methodologies and should 
be identified in response to specific staff, student, or district needs. 
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Providing Meaningful Access to Core Curriculum 
CSD2 will ensure that designated personnel collaborate to determine appropriate 
instructional objectives and needed accommodations for ELLs in the classroom. Specific 
Accommodations and modifications are provided for each qualifying ML student. 
These Individualized Language Acquisition Plans or ILAP are available to ML students. 
Some examples of instructional modifications and services in the mainstream classroom 
can include but are not limited to: 
▪ modification of regular classroom assignments and tests; 
▪ individual or small-group pull-out by an ESOL teacher; 
▪ appropriate technology activities/other instructional activities; 
▪ after-school and summer programs; 
▪ parental involvement; 
▪ other special programs/supplemental services which would be beneficial to the 
    student; and 
▪ alternative grading procedures; 
▪ pre-teach key vocabulary and key content 
▪ appropriate manipulative, hands-on, visuals, and real life activities; 
▪ working with partners or in cooperative learning groups. 
▪ providing word banks, sentence frames or sentence stems, graphic organizers 
▪ provide examples and models of completed projects and papers  
▪ teach to all modalities 
▪ give positive reinforcement/can do attitude 
 

Transition from EL Services 
CSD2 schools must follow objective exit criteria to ensure that ESOL students are 
meeting high standards in comparison to their non-ESOL peers before exiting from the 
English language instruction educational program. Students must meet the Exit Criteria 
of ACCESS: 
▪ A score of at least 4.0 in each domain (listening, speaking, reading, and writing) 
▪ An overall score of at least 4.4.  
In addition, when students exit from the English language instruction educational 
program, the LEA must ensure that schools are monitoring the progress of those 
students for a period of at least four years to determine their success in the mainstream 
school program. Students who experience difficulty in content classes during the 
monitoring period, due to lack of prior knowledge or lack of information in the 
knowledge scaffold, should be provided with academic support through methods that 
may include temporary re-entry into an English language instruction educational 
program. 
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Monitoring and Exiting EL Students from EL Program and Services 
 

After a student is exited from the English language instruction educational program, 
quarterly monitoring should continue for four years. At the end of each progress-
reporting period, a designated staff person should contact teachers in the student’s 
regular classes to: 
▪ find out if the student is adjusting and succeeding academically 
▪ verify that the student is sustaining the criteria used to exit from the English language 
   instruction educational program 
▪ identify academic or other needs. 
▪ Progress monitoring may include:  
▪ review of grades 
▪ review of formal and informal student assessment results 
▪ review of student work samples 
▪ interviews with the student and with the student’s parent(s) or guardian(s). 
 

ESOL Procedures and Safeguards 

 

Parent Communication 
A. Parental Communication/Interpreter Services 
Parents of ELs MUST receive notices of school programs and activities impacting their 
child’s education. Many parents of ELs need interpreters/translators to participate in 
school activities such as registering students and Parent-Teacher Conferences. This 
information should be noted upon registration. It is NEVER permissible for students to 
interpret for their parents. LEA’s should use certified translators. This can be done using 
a certified individual or a phone-based translation company. 
  

ALL newly identified MLs must begin receiving ESOL instruction within 30 calendar 
days at the beginning of the school year. If a student enters at a later start date, the 
student must be identified, placed, and receive services within 10 calendar days of 
enrollment. 
 

 The MLs parent/guardian must be notified of placement in the ESOL program in a 
language  they can understand: 
 
• ACCESS for ELs Home reports or results of the placement testing (if available)  
 
• Parent Notification letter- includes federal and state required information found in the 
chart below 
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Parental Notification: The notification should state 
(1) why their child was identified as EL and in need of a language instruction 
educational program 
(2) their child's level of English proficiency 
(3) how his or her English proficiency was assessed 
(4) the status of their child's academic achievement 
(5) the method of instruction used in the program in which their child is, or will be, 
participating, as well as the content, instructional goals, and use of English and native 
language in this program and any others offered by the LEA 
(6) how this program will meet their child's educational strengths and needs 
(7) how this program will help their children learn English and meet age-appropriate 
academic achievement standards for grade promotion and graduation 
(8) the specific exit requirements for the EL program and the expected rate of 
transition from the ESOL program into fully mainstreamed education, and the 
expected graduation rate from secondary school  
(9) in the case of a student with a disability, how such a program meets the objectives 
of the child's IEP 
(10) information about parental rights, including a) the right to have their child 
immediately removed from the ESOL program upon their request (waive/opt-out) as 
previously discussed in the Waiver b) the right to choose another program or method 
of instruction, if available. 

 

After this initial communication, the LEA and each school should strive to communicate 
all-important information to parents. To the extent practicable, ALL LEA’s are required 
to make every effort to ensure that all families from a non-English speaking background 
are adequately informed and included in educational matters impacting their child.  
Examples include but are not limited to: 

 

1) Disciplinary notices 
2) Changes in scheduling 
3) School rules and regulations 
4) Parent conferences 
5) Applications for free and reduced lunch 
6) Field trip forms 
7) Health and immunization notices 
8) Other general information sent to all students. 

 Parent conference, for example, if a parent does not understand English, the LEA is 
obligated to provide an approved interpreter. Interpreters must be certified to be 
approved for translating during an official school meeting. 
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Grading and Retention 
All grades must reflect the student's accommodated and modified 
curriculum objectives, presentation and assessment. 

 

A regular classroom teacher may not: 
1. Require an LEP student to do the same assignments as an English-fluent student, 
without regard for the LEP student's level of English proficiency or the ability of 
limited-English proficient parents to help at home. 
2. Penalize an LEP student for work missed while in ESOL class. 
3. Assign an LEP student a failing grade if the reason for that failure is his or her limited 
English proficiency.  

 

A regular classroom teacher may: 
1. Provide accommodations in instruction and in assessment according to the English 
proficiency level of the student. 
2. Set objectives and assign work that is within the student's ability level. 
3. Expect the student to do projects, assignments, homework and take tests that have 
been modified to his or her proficiency level. 
4. Expect LEP students to come to class prepared to do work and to behave 
appropriately. 
5. Hold an LEP student responsible for appropriate assignments to be completed in a 
reasonable amount of time. 
6. Assign an LEP student a failing grade or recommend retaining a student if the 
reason for that failure is unrelated to his or her English proficiency (this must be well 
documented with examples of parent communication) 
7. Keep evidence of modified objectives, assignments and assessments. Office of Civil 
Rights Regulations: Evaluation, Grading, Promotion, and Retention of ESOL 
8. Collaborate with the ESOL teacher of the student and discuss appropriate 
accommodations or additional instructional strategies to help students comprehend 
the lessons being taught. 

 

Students Query: Can a teacher fail an English language learner? 
Classroom teachers should make accommodations in instruction and assignments 
based on student fluency level, and assessments should be based on these 
accommodations. 
Grades should reflect student’s participation, effort, and progress. The teacher may only 
assign a failing grade when the teacher provides documentation of: 
▪ accommodation on all types of instruction and work, including but not limited to: 
   textbooks, trade books, bilingual supplements, multi-media materials, graphic 
   organizers, pictures, study guides, homework, and general class requirements 
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▪ accommodations made to all assessments (reflecting the level at which students 
   could succeed) 
▪ students failing to do assigned tasks.  
 

Teachers are encouraged to confer with ESOL teachers about specific students. 
Decisions 
such as grade retention or failure in classes should be made in conference with ESOL 
teachers, the building principal, guidance counselor, and other professionals. Whenever 
possible, students should be promoted along with age-level peers. 

 

ML students may not master content objectives due to their limited English language 
proficiency; however, with accommodations, they are able to progress in both content 
knowledge and English language acquisition. According to the OCR, “equal outcomes 
are not required for these children.” It is, therefore, against the OCR regulation for 
teachers to fail students simply by saying they have not met the objectives of the 
course. Failing grades for English language learners cannot be based in any way on 
language difficulties. 
The key issue for a teacher who fails an English language learner is to maintain careful 
documentation of accommodations made for students. Without documentation of 
appropriate accommodations, students cannot receive failing grades. 

 
 

   TYPES OF ENGLISH FLUENCY: 

 

▪ Basic Interpersonal Communication Skills (BICS) & Cognitive Academic Language 
Proficiency (CALP) A common misconception is that students are “fluent” in English 
because they can “speak English okay”. Failure to refer students to ESOL teachers for 
testing is a violation of students’ civil rights. Students must be tested. The following is a 
brief description of two types of language proficiency with descriptors of proficiency 
level in listening, speaking, reading, and writing. 

 

▪ Basic Interpersonal Communication Skills (BICS) is a conversational or social language 
typically acquired within the first two years of initial exposure to a new language. 
Mastery of this type of language varies with individuals but usually takes between six 
months and two years. 

 

▪ Cognitive Academic Language Proficiency (CALP) is the mastery of academic 
language needed to be successful in mainstream classrooms. According to research, 
the average time needed to acquire CALP is five to ten years. It should be remembered 
that many factors influence the speed at which a student advance. 
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Five STAGES OF LANGUAGE PRODUCTION 

 

The theoretical basis of English Language Development is based in research that 
demonstrates that the acquisition of a second language is a developmental process in 
which students move through distinct stages of proficiency much like stages that 
children go through when learning a first language. There are usually five stages 
identified in the process of English Language Acquisition. These stages are based on the 
work of Krashen and Terrel (1996). 

 

The five stages are: 
 
 

1. Entering/Pre-production: 
▪ This refers to the “silent period” of language acquisition in which students respond 
nonverbally. The responses may be limited to gestures and actions. 
▪ The students are often just trying to make sense of their surroundings in order to meet 
their basic needs. 
▪ Students at this level will have limited comprehension of English and can comprehend 
much more than they can produce. 
▪ Older students may be able to write in their own language. 
▪ Students at this level rely heavily on pictures and shared reading. They should be able 
to communicate through pictures. 
 

2. Emerging/Early Production: 
▪ At this level, the student begins to respond with brief answers and use basic words and 
simple phrases. He/she can probably label a few words but will still rely heavily on 
pictures for comprehension. 
▪ This student will make frequent errors in grammar and pronunciation. It is important 
that he/she be able to experiment with the new language in a low anxiety setting. 
▪ At this stage the teacher can begin lessons that expand receptive vocabulary and 
classroom activities. The student should be encouraged to produce vocabulary he/she 
already understands when participating in language experience situations. 
▪ The student may have reached the emergent or early level of literacy and will begin to 
comprehend shared reading, songs, chants, and storytelling.  
▪ A student at this level may be beginning to communicate in English with his/her 
friends. 

 

These Basic Interpersonal Communicative Skill (BICS) should not be mistaken for 
Cognitive Academic Language Proficiency (CALP). 
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3.Speech Emergence: 

▪ At this level, a student is able to use language to communicate more freely and is 
beginning to use English for academic purposes. 
▪ Class activities for this student are designed to encourage higher, more complex levels 
of language use; the student may be able to write phrases or simple sentences, and can 
participate in heavily scaffolded guided writing with strong teacher support. 
▪ At this stage, the student may begin to read independently. 

 

4. Intermediate Fluency: 
▪ A student at this stage begins to converse in English that approaches native fluency 
and 
he/she may be able to engage in conversations with more complex sentences and 
phrases. It is important to remember that the student is still developing cognitive 
academic competence, especially in the areas of reading and writing. 
▪ The student is able to engage in conversation and produce connected narrative. As the 
student’s vocabulary increases, class activities should be structured to develop higher 
levels of language use in the content areas, while reading and writing are incorporated 
into the class lessons. 
▪ The student should be near grade level literacy in reading and writing. 
▪ The student is usually enrolled in a mainstream English Language Arts class with 
modifications to address his/her developing English literacy needs. 

 

5. Advanced Fluency: 
▪ At this level the student will demonstrate native-like oral fluency but may be having 
difficulty in acquiring a higher level of literacy. 
▪ A student at this level may be able to write complete sentences with few errors. 
▪ The student should be at grade level literacy in reading and writing. 
 
 
 

Special Education, Gifted and Talented Programs for 
Exceptional Students 
All South Carolina School Districts must provide all ESOL students access to instructional 
programs and related services as well as student support programs on the same basis 
that they are available to other students in the district. This also includes services 
covered under Title I, Part A (Basic Programs), Title I, Part C (Migrant Education 
Program), Title X (Education of Homeless Children and Youth) and IDEA and Section 504 
regulations. All students have equal access to programs for which they qualify. These 
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programs include, but are not limited to, pre-school programs, career/technical 
programs, special education programs, gifted and talented programs, and 
extracurricular activities. 
 

Special Education If after consistent language accommodations and instructional 
modifications have been attempted for a reasonable amount of time, an ELL continues 
to have difficulty mastering specific skills, the student should be referred for Special 
Services. 
The ESOL teacher or assistant should be a member of the Team when discussing the 
needs of ELLs. After the reviews all available information pertaining to the student, one 
of two things may happen: 
▪ The team may recommend additional modifications for the classroom. If these 
modifications are successful, the student may be served successfully in the general 
education classroom with the recommended modifications in place. If the additional 
accommodations are not successful; the team can then make a referral for special 
education testing 
▪ the team may determine the severity of the problem is such that a referral to special 
education may be made to determine if the student has a specific disability. Once a 
referral is made to special education, testing is completed to determine if the student 
qualifies as a student with a disability under the Individuals with Disabilities Education 
program. When an ELL is referred to special education, attempts should be made to 
conduct the assessment in the student’s native language through a translator. If for 
some reason this is not possible, or not advisable, a nonverbal instrument can be 
administered. Information gleaned from a parent interview regarding the student’s 
development should also be considered. Every effort should be made to ensure that no 
child is placed in special education because of language difficulties, rather than due to  
disability. EL students who qualify for special education services MUST also continue to 
receive ESOL services as appropriate. Language needs should be addressed in the 
student IEP. 
 
Gifted and Talented EL students who meet the eligibility criteria established by State 
and LEA should be encouraged and included in all gifted and talented services. Students 
who qualify for the Gifted and Talented Program should also continue to receive ESOL 
services and will be monitored for language acquisition. 
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Responsibilities of School Personnel: 

 

The principal will ensure that: 
❑ EL students are screened and placed accordingly. 

❑ LEP students receive an equal education and families are treated fairly and 
respectfully students receive appropriate ESOL services and appropriate modifications in 
the regular classroom. 

❑ school staff and classroom teachers are informed of the legal and procedural 
guidelines for working with LEP students and their families. (This includes adequate 
professional development, finding appropriate translation avenues for communication 
with parents and assuring that LEP students receive the accommodations their 
standardized tests and classroom assessments. 

❑ communications to parents over disciplinary issues, school announcements and other 
important matters are in their home language. 

❑ Must ensure that the ESOL classroom has equitable resources and space that will 
enable students to receive appropriate and language-rich instruction. 

❑ that an interpreter is present, if necessary, for school meetings, meetings, school 
events such as report card days, parent-teacher conferences or Family Nights. 

❑ grading or retention for ELs are appropriate 

❑ ESOL students have schedules that allow them to receive ESOL services and all 
educational decisions are appropriate to their level of English proficiency. 

❑ accommodations in instruction and assessment are appropriately provided to ELs. 

❑ school culture respects the various language groups and other cultures represented 
in their schools 

❑ establish a positive and constant communication with the ESOL Coordinator and 
teachers. 
 

PowerSchool Student Data Coordinator/Guidance Counselor 
❑ students have a Home Lang Survey completed. 
❑ Responsible for entering student data into PowerSchool and updating information as 
Necessary. 

❑ Responsible for registering new students (Contact ESOL Coordinator when new 
students need to be screened for ESOL testing) 

❑ Assists the ESOL teacher in gaining access to student information that is relevant and 
necessary to perform necessary job functions. 
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District and School Testing Coordinator 
❑ Ensures EL students are included in South Carolina standardized testing and that 
appropriate accommodations are available for those tests. 

❑ Coordinates the annual administration of the ACCESS 

❑ Has the final word on all issues dealing with testing and should be consulted when 
questions arise. 
 

ESOL Teacher 
❑ May be full-time, part-time or itinerant. 

❑ May teach only ESOL on a pull-out, co-teaching and push in model. (All ESOL teachers 
are certified). 

❑ Responsible for providing ESOL instruction to EL students, advocating for them, and 
an available resource for other school faculty members. 

❑ Responsible for maintaining records of students’ performance during their time in 
ESOL. 

❑ Assists the School Testing Coordinator with the administration of standardized tests 
for LEP students. 

❑ Ensure all student data is complete and accurate in Power School. 

❑ ESOL teachers, like other district teachers, have the responsibility for contacting DSS 
if they are made aware of issues of abuse or neglect of students with whom they work. 
They should also inform their principal as well if such concerns arise. 

❑ Contact parents through phone calls, text or post office mail, with the help of an 
interpreter, if possible. 

 

Classroom Teachers with English learners 
❑ Responsible for making their classroom instruction accessible, even for students at a 
beginning level of English proficiency 

❑ Responsible for assessing students in such a way that does not discriminate against 
them on the basis of their language proficiency. 

❑ Incorporate both content and the WIDA ELD standards in each lesson; this is the 
South Carolina ESOL Standards. (The standards along with accommodations and 
modifications should be well documented.) 
 

School Secretaries, Receptionists, Nurses, and Cafeteria Staff 
❑ Responsible for communicating with parents in a language they can understand and 
contributing to a friendly and welcoming environment for families of other cultures. 

❑ Responsible for creating an inviting atmosphere for all students. 

❑ All OCSD faculty and staff members must avoid creating a “chilling” atmosphere that 
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could discourage a family from registering their children for school. 

❑ School Secretary (Registrar) o Responsible for registering new students and 
identifying 
students who need to be tested for English proficiency. Notifies the ESOL teacher and/or 
ESOL testing coordinator (based on the Home Language Survey). 
 

Universal Design and Accommodations 
Universal design principles address policies and practices intended to improve access to 
learning and assessments for all students. Universal design principles are essential to 
developing and reviewing instructional and assessment content because some ways of 
presenting content make it difficult for some students to show what they know. When 
educators employ universal design techniques, they can better understand what 
students know and can do. Universal design techniques should be applied consistently 
in instruction and assessments. In contrast to retrofitting, these techniques are 
integrated into teaching and assessment from the start. 
 

Educators should consider the following principles of universal design: 
• Inclusion of diverse student populations; 
• Precisely defined instructional and assessment constructs; 
• Maximally accessible, non-biased content; 
• Compatibility with accommodations; 
• Simple, clear, and intuitive instructions and procedures; 
• Maximum readability and comprehensibility; and 
• Maximum legibility. 

 

Universally designed instructional and assessment content may reduce the need for 
accommodations and alternate assessments. Nevertheless, universal design cannot 
eliminate the need for accommodations or alternate assessments. Universal design can 
provide educators with more valid inferences about the achievement levels of all 
students. The universal design of assessments does not simply mean that instruction 
and assessments are carried out in a computer-based environment. With greater 
implementation of technological solutions, thinking about accommodations and 
universal design may change. Traditionally, educators have thought of universal design 
as coming first and accommodations being applied during instruction and assessment. 
With current technology, educational stakeholders can build some accommodations 
into instructional and content for evaluation design and redefine some accommodations 
as universal supports to empower greater numbers of students with optimal 
accessibility options. View the South Carolina Accessibility Support Document January 
2019 for additional information. 
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Allowable accommodations for MLs on state assessments should be regularly used in 
the classroom. Listed below are the allowable accommodations for each state 
assessment. As updates are made to TAMs for state assessments, this section will be 
updated to reflect the changes. 
 
Gifted and Talented Assessment Program for Grade 2 
• Bilingual word-to-word dictionary; 
• Cueing; 
• Highlighting; 
• Read aloud to self; 
• Repeated directions; 
• Response: dictation; 
• Response: nonverbal indication; 
• Reword directions; 
• Scheduling: multiple testing sessions; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: separate location; 
• Setting: small group; 
• Timing: frequent breaks; 
• Timing: extended breaks; and 
• Translate directions. 
 

End-of-Course Examination Program (EOCEP) – Algebra, Biology, & History 
• Bilingual word-to-word dictionary; 
• Oral administration; 
• Paper administration; 
• Reword directions; 
• Scheduling: multiple testing sessions; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; and 
• Translate directions. 
 

End-of-Course Examination Program (EOCEP) – Reading 
• Bilingual word-to-word dictionary; 
• Paper administration (reading and writing must be the same mode of testing); 
• Reword directions; 
• Scheduling: multiple testing sessions; 
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• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; and 
• Translate directions. 
End-of-Course Examination Program (EOCEP) – Writing 
• Bilingual word-to-word dictionary; 
• Oral administration; 
• Paper administration (reading and writing must be the same mode of testing); 
• Reword directions; 
• Scheduling: multiple testing sessions; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; and 
• Translate directions. 
 

Science Grades 4 and 6 – SC Palmetto Assessment of State Standards (SCPASS) 
• Bilingual word-to-word dictionary; 
• Oral administration; 
• Paper administration; 
• Reword directions; 
• Scheduling: afternoon administration; 
• Scheduling: multiple testing sessions; 
• Scheduling: several days; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; 
• Timing: frequent breaks; and 
• Translate directions. 
 

Reading Grades 3–8 - South Carolina College-and Career-Ready Assessments (SC READY) 

• Bilingual word-to-word dictionary; 
• Paper administration; 
• Reword directions; 
• Scheduling: afternoon administration; 
• Scheduling: multiple testing sessions; 
• Scheduling: several days; 
• Setting: individual; 
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• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; 
• Timing: frequent breaks; and 
• Translate directions. 
 

Writing Grades 3–8 – South Carolina College-and Career-Ready Assessments (SC READY) 

• Bilingual word-to-word dictionary; 
• Oral administration (grades 4-8 only); 
• Paper administration; 
• Reword directions; 
• Scheduling: afternoon administration; 
• Scheduling: multiple testing sessions; 
• Scheduling: several days; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; 
• Timing: frequent breaks; and 
• Translate directions. 
 

Math Grades 3–8 – South Carolina College-and Career-Ready Assessments (SC READY) 
• Bilingual word-to-word dictionary; 
• Oral administration; 
• Paper administration; 
• Reword directions; 
• Scheduling: afternoon administration; 
• Scheduling: multiple testing sessions; 
• Scheduling: several days; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; 
• Timing: frequent breaks; and 
• Translate directions. 
 

Career Readiness – Ready to Work (R2W) 
• Bilingual word-to-word dictionary; 
• Oral administration; 
• Paper administration; 
• Reword directions; 
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• Scheduling: afternoon administration; 
• Scheduling: frequent breaks; 
• Scheduling: multiple testing sessions; 
• Setting: individual; 
• Setting: preferential seating; 
• Setting: small group; 
• Timing: extended breaks; and 
• Translate directions. 
 

Best Practices 
Best practices are intended to support MLs in all classes, no matter their proficiency 
level. These strategies are expected to be used by all teachers within lessons, 
assignments, and assessments to support MLs and all learners. Best practices are 
strategies that educators can quickly implement within daily instruction, activities, and 
classroom assessments. 
 

The SCDE Title III program office and a group of stakeholders are creating a Best 
Practices Handbook for all educators with easy-to-implement tools and strategies to 
best support students. The Best Practices Handbook is tentatively scheduled for release 
for the 2022–23 school year. 
 

Below is the current list of best practices that are listed in each student’s ILAP. Research-
based best practices are essential for multilingual learners at all proficiency levels but 
beneficial to all students, including non-MLs. The list below is not comprehensive of all 
research-based best practices. Other best practices and strategies may be used to 
support learners. 
 

South Carolina Individualized Language Acquisition Plan Best Practices 
• Activate prior knowledge, 
• Check for understanding, 
• Give positive reinforcement/can do attitude, 
• Incorporate student culture, 
• Pre-teach key vocabulary and key content, 
• Provide comprehensible input, 
• Provide examples and models of completed projects and papers, 
• Provide sentence frames or sentence stems, 
• Provide word banks, 
• Provide visual cues, 
• Teach to all modalities, 
• Use graphic organizers, and 
• Use manipulative 
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 Individualized Language Acquisition Plan 
 

The ILAP is a legally binding document similar in importance to an IEP or a 504 plan. The 
Supreme Court case Lau v. Nichols (1974) and subsequent legislation from the Equal 
Education Opportunity Act (1974) obligate school districts to provide MLs with 
meaningful and equal access to the curriculum. ILAPs contain pertinent information 
about each ML and the specific accommodations to meet their needs. All teachers that 
serve the student must follow the specifications outlined in the ILAP. MLs with an 
English proficiency level of ‘1.0 – 6.0’ or ‘A1 – A3,’ whether served or waived, must have 
an ILAP on file reviewed and signed by each teacher serving the student. If an ML does 
not need accommodations to succeed in their classes, either an ILAP or other form of 
documentation must be signed by all teachers to acknowledge the student is an ML, but 
no accommodations are needed at the time. If utilizing Universal ESOL in Enrich, the 
student must be initialized as an ML to show their program status in Enrich. Once 
initialized in Enrich, “served without accommodations” must be selected. If a district is 
not using Enrich as the platform for ILAPs, it must ensure the program or paper forms 
and processes align with this guidance. 
Students who have been reclassified to monitor status (M1 – M4) after meeting the exit 
criteria on the annual ELP assessment are not required to have an ILAP. However, 
monitored students may still receive accommodations for continued language support 
as needed. In that case, monitored students may receive an ILAP. 
The plan will address the students’ accommodations in all classes to ensure their 
success and continued English language development. The ILAP should be created in 
conjunction with the MET, which includes members directly involved with the student’s 
education (i.e., ESOL teacher, parent/guardian, general education teacher, guidance 
counselor, administrator, the student). Although the ESOL teacher is the case manager 
for the student and will create the ILAP, the accommodation plan should not be 
determined solely by the ESOL teacher but rather by the MET. The plan will be signed by 
all teachers who are academically vested in the student’s education and the 
administrator. Once the ILAP is finalized, all teachers are responsible for accommodating 
students' work on a level they can comprehend. 
Accommodations must be considered carefully for each student for instructional and 
assessment purposes. Specific accommodations are allowable for district and state 
assessments. If allowable per the Test Administrator Manual (TAM), an accommodation 
listed on an ML’s ILAP should also be applicable for the district and state assessment.    

 

                                     
SC Individualized 

Language Acquisition Plan (ILAP) ENG.pdf 
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Clarendon School District Two will offer qualified graduating students the opportunity to 
be awarded the South Carolina Seal of Biliteracy. They need to attain a certain level of 
proficiency in both English and at least one additional world language by graduation. 
 

SOUTH CAROLINA SEAL OF BILITERACY 
 

South Carolina Seal of Biliteracy Mission Statement 
The South Carolina Seal of Biliteracy advances the state's commitment to preparing 
every learner for college- and career-readiness in an increasingly international 
community by recognizing learners who attain levels of proficiency in English and at 
least one other world language required in the global workforce. 
 

What is the Seal of Biliteracy? The Seal of Biliteracy is an award that can be 

made by a state department of education or school district to recognize students who 
have attained a certain level of proficiency in both English and at least one additional 
world language by graduation. 
 

Why a Seal of Biliteracy? 
Biliteracy is the ability to communicate with a high level of proficiency in two languages. 
The South Carolina Seal of Biliteracy is a statement of accomplishment that helps to 
signal a student’s readiness for career and college and to engage as a global citizen. 
 

How does the Seal of Biliteracy support our South Carolina 
Standard for World Language Proficiency? 
This nationally recognized award is a complement to our South Carolina Standard for 
World Language Proficiency. An Intermediate Mid level of language proficiency is 
needed in order for learners to function in the workforce, based on the data analyzed by 
the American Council on the Teaching of Foreign Languages (ACTFL) and used to 
produce their Oral Proficiency Levels in the Workplace document. The Seal of Biliteracy 
award encourages students to take ownership of their language proficiency growth, to 
better prepare themselves for today’s workforce, and to become lifelong language 
learners.  
 

How does the Seal of Biliteracy support the Profile of the South 
Carolina Graduate? “When international teams shift easily in and out of English to 

exchange comments, consider their next strategy, or just share an old anecdote in their 
native language, it is the monolingual at the table who is left out of the conversation.” 
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How do students earn the South Carolina Seal of Biliteracy? 
For most languages, the Seal of Biliteracy requires the ability to interpret texts and aural 
information, to communicate interpersonally through speech, text, or signing, and to 
present information. In order to earn the South Carolina Seal of Biliteracy, students 
must meet the proficiency requirements specified for English and must also take a 
proficiency exam for one other language (currently Spanish, French, German, Latin, 
Mandarin, American Sign Language, Russian, Arabic, or Hebrew), achieving a minimum 
proficiency level (or equivalent for Latin and ASL) of Intermediate Mid (bronze), 
Intermediate High (silver), or Advanced Low(gold) as defined by the ACTFL Proficiency 
Guidelines. 
  

Qualifying Criteria for demonstrating English Proficiency  
▪ Tier 1 Bronze Seal of Biliteracy Int. Mid Requirement: 

 If Primary Language is English: Completion of all English language arts requirements for 
graduation with an overall grade point average of 3.0 or above in those classes. The 
above criteria applies to students who exited ESOL services in K-5th grade. Requirement 
if Primary Language is NOT English: Students who are served in ESOL program in grades 
6-12 may demonstrate proficiency by attaining a minimum of an overall composite 
score of (4.0) on the ACCESS 2.0 English Proficiency Test. 
 

▪ Tier 2, Silver Tier 2 Silver Seal of Biliteracy Int. High Requirement: 

If Primary Language is English: Completion of all English language arts requirements for 
graduation with an overall grade point average of 3.0 or above in those classes. The 
above criteria applies to students who exited ESOL services in K-5th grade. Requirement 
if Primary Language is NOT English: Students who are served in ESOL program in grades 
6-12 may demonstrate proficiency by attaining an overall composite score of (4.4) on 
the ACCESS 2.0 English Proficiency Test. 
 

▪ Tier 3, Gold Tier 3 Gold Seal of Biliteracy Adv. Low Requirement: 
If Primary Language is: Completion of all English language arts requirements for 
graduation with an overall grade point average of 3.0 or above in those classes. The 
above criteria applies to students who exited ESOL services in K-5th grade. Requirement 
if Primary Language is NOT English: Students who are served in ESOL program in grades 
6-12 may demonstrate proficiency by meeting SC exit criteria on the ACCESS 2.0 English 
Proficiency Test. (4.4 or higher composite on ACCESS 2.0 with at least 4.0 in each 
language domain). 
▪ District leaders/Principals will award the SC Seal of Biliteracy to eligible students during 
the Awards Program or at the graduation ceremony. 
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For more Information about the ESOL Program Services, please 
contact: 

 

Kathy R. Brunson 
K-12 ESOL Teacher 
ACCESS Test Coordinator/ Administrator 
Clarendon School District Two 
Email: kbrunson@csd2.org 
Office Tel: 803-435-2268 Ext. 216 
 

Or  
 

Dr. Jacqueline Inabinette 
Assistant Superintendent of Administration & Personnel 
Title III Coordinator  
Clarendon School District Two 
Email: jinabinette@csd2.org 
15 Major Drive  
Manning SC 29102 
Office Tel: 803-435-4435 
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